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THE DEVELOPMENT OF SOCIAL INTELLIGENCE OF THE PERSON IN
THE PARADIGM OF PROFESSIONAL GROWTH
Summary

In this article the authors tell about social intelligence and the role of the latter
in teaching activities. The latter was analyzed in terms of the impact on its
productivity, efficiency and conditions of optimization, professional growth of the
person. It should be noted that in the pedagogical activity the concept of
“productivity” is considered from the point of view of two positions: functional and
psychological productivity. The functional productivity of the teacher’s activity is as
a clearly constructed system of didactic methods and techniques, the basic updating
of which are communicative skills. In such a way psychological productivity is the
newness of the personality of a student, the level of his/her social adaptation that will
contribute to the process of the development of social intelligence.

It was emphasized that in the process of professional activity, the tendency is
to reflect the object of cognition from many positions, which subsequently manifests
itself outside of this activity and becomes a professional habit, indicating a high level
of the development of social intelligence.

Consequently, the productivity of teaching activity directly depends on the
effectiveness of the knowledge of a teacher on the personality of students, that is,

depends on socio-perceptual peculiarities of both — a teacher and
schoolchildren. To our mind, social intelligence of a teacher is updated due to the
mechanisms of knowledge of a teacher the students’ personal qualities and
characteristics. One of such mechanisms is pedagogical social-perceptual
stereotyping.

Also, a very important role for the process of studying by a teacher the person
of a student takes the teacher’s ability to empathy, which, on the one hand, increases
the adequacy of a teacher’s perception on schoolchildren, and, on the other hand,
affects the establishment of effective, positive contacts with students. In other words,
in the process of pedagogical activity empathy provides a transition from the
monologue (subject-object) to the dialogic (subject-subject) strategy of interpersonal
interaction. From the standpoint of the dialogic content of interpersonal interaction
empathy provides awareness and understanding of students’ experience, therefore,
empathy can be considered as a purely emotional phenomenon. In this case in the
process of mental development empathic experience is formed as emotional
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cognitive systems, in structural schemes of which the most complex forms of
empathy were mediated by knowledge.

Social intelligence of the person is a kind of psychological instrument for
providing a person with his/her own effective life, therefore, he/she is organized in a
special way, but not as if it is separated from the social activity of the subject. In this
case, the activity of the person, his/her position of subjectivity in relation to the
society appears not only and not so much that the person contributes to a somewhat
general, integral and social, but that the person is able to outside the direct
coordination with all representatives of the society to create its own system of ways
of interaction with other people, so-called socially determined interpretation
complex. Such approach has to solve the essence of social intelligence and it is
particularly important for pedagogical practice.

Key words: social intelligence, pedagogical practice, teaching activities,
professional activity, professional growth, interpretation complex, empathy,
pedagogical social-perceptual stereotyping, functional productivity, psychological
productivity.

IBamkeBuuy Enyapa 3eHOHOBHY, JOKTOp IICHMXOJOTIYHMX HAyK, IOIICHT,
npodecop kKadeapu 3arajabHOI TICHXOJOTil Ta ICHXOAIarHOCTHKH PiBHEHCHKOTO
JIep’KaBHOTO TyMaHiTapHOTO yHIBepcuteTy (PiBHe, YkpaiHa)

Ipumauok Jlrogmuiaa JleoHTiiBHA, KaHIUIAT MENAroTiYHUX HAYK, JOIICHT,
JOIEHT Kadeapu 310poB’st moauHu 1 (i3uyHol peadinmitanii HaBuaabHO HayKOBOTO
IHCTUTYTY OXOpPOHH 370poB’si HallioHanbHOTO YHIBEPCUTETY BOJIHOTO TOCIIOAAPCTBA
Ta npupoaokopuctyBaHHs (PiBHe, Ykpaina)

PO3BUTOK COHIAJIBHOI'O IHTEJIEKTY OCOBUCTOCTI B
IMAPAJIUTMI TIPOD®ECIMHOT' O 3POCTAHHSA
Anomauisn

B crarTi #merecs mpo  colladbHUN  IHTENEKT Ta pPOJIb OCTAaHHBOTO Y
nefaroriydii  misbHOCTI. OCTaHHIO MPOAHAI30BAHO B ACMEKTI ii MPOJIYKTUBHOCTI,
edekTUBHOCTI 1 ymMoB onTtuMizarii. [Ipu 1mpomy 3a3HayeHo, IO y MeIaroriyHii
TUSTBHOCTI TIOHSTTS «MPOAYKTHBHICTB» PO3TIIANAETHCA 3 JABOX TIO3UINH: SIK
¢dyHKI[IOHaTbHA 1 TICHXOJIOTIYHA NPOAYKTUBHICTH TOIIO. DOyHKIIOHAIBHUMU
MpOAYKTaMU isUTBHOCTI MeJarora € 4iTKO BHOYJIOBaHA CHUCTEMa JIUJIAKTUYHUX
METO/IIB 1 MPUHOMIB, 0a30BUMH aAKTyali3aTOpaMU SKUX € KOMYHIKaTUBHI BMIHHS, a
MICUXOJIOTTYHUMHU — HOBOYTBOPEHHSI OCOOMCTOCTI yUHS, PIBEHb COLIIaIbHOI aJamnTallii,
K1 COPUSITUMYTh CTAHOBJIEHHIO COLIIaJIbHOTO 1HTEJIEKTY.

Haronomeno, mo B mpoueci 3aiiicHeHHS TmpodeciiiHOl  IIsIBHOCTI
BUSIBJISIETBCSI TEHJICHIIIS BIIOOpaKyBaTH OO0 €KT Mi3HAHHS 3 0araThOX IMO3MIIN, 1110
3roJIOM BHUSBIIIETHCS T103a II€I0 JISUTHHICTIO 1 MEPEXOAUTh Y MpodeciiiHy 3BHUKY,
IO CBITYUTH PO BUCOKUI PIBEHb PO3BUTKY COIIAJLHOTO THTEJICKTY.

BusnaueHo, 1o MpoOIyKTUBHICTh MENAroTivyHOl MisUIBHOCTI O€3M0CepeIHbO
3QJICKATh BiJl €(PEKTHMBHOCTI IM3HAHHS IIEJaroroM OCOOMCTOCTI Y4HIB, TOOTO
COIIaIbHO-TICPIICITUBHUX OCOOJIMBOCTEH SK BUMTEIIS, TaK 1 IIKOJIAPIB. 3a3HAUCHO,
IO COI[laJIbHUN 1HTENEKT IMeJarora akTyali3yeThbCs 3aBISKH MEXaHI3MaM Ii3HaHHS
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negaroroM ocoductocti yuHs. OJHMM 13 TakuX MEXaHi3MIB € TieJaroriyia
COIllaIbHO-TIEPIICNITUBHA CTEPEOTUITI3AIIIS.

B crarti 3a3HayeHo, IO JOCUTHh BaXJIWUBY pOJb JUIS TPOIECY II3HAHHS
MeJJaroroM OCOOMCTOCTI Y4YHS IpUHMAa€e 37aTHICTh BUMUTENS JO CIIBIEPEKUBAHHS,
TOOTO, — eMIaTis, 1o, 3 OJHOro OOKy, MiJBHUIINY€E aIeKBAaTHICTb CIPUHHATTS
MeJJaroroM IIKOJISAPiB, a, 3 1HIIOr0 OOKY, BIUIMBA€ Ha BCTAHOBJICHHS €()EKTHBHUX,
MO3UTHBHUX KOHTAKTIB 3 YYHSAMH. [HIIMMHU cJIOBaMH, B IIpOIECi IeaaroriaHoi
JISTTBHOCTI eMIIaTia 3a0e3neuye mepexis BiJi MOHOJOTIYHOI (Cy0’eKT-00’€KTHOI) 10
nianorigyHoi (cy0’eKT-cy0’€KTHOT) cTpaTerii Mi>KOCOOUCTICHOT B3aeMOIii. 3 TO3HITIHI
JI1aJIOTTYHOTO 3MICTY M1>KOCOOMCTICHOT B3a€EMO/Ii1 eMIIaTisl 3a0e3neuy€e yCBIJOMIICHHS
1 pO3yMiHHSA NEPEeXHBaHb YYHIB, TOMY €MIATII0 MOXHAa pPO3IJAJATH SK CYTO
eMolliiiHe sBumie. Y 3B’S3Ky 3 LHUM B MpPOIEC] MCUXIYHOTO PO3BUTKY €MIATIHHI
nepexxuBaHHs (POPMYIOThCA SIK €MOLIMHI KOTHITUBHI CHUCTEMH, B CTPYKTYpPHHUX
cXeMax SIKMX HalOLIbII CKJIaHI (POPMU eMIaTii OOCepEeIKOBaHI 3HAHHSM.

ComiayibHUN 1HTENEKT 1HAWBIJA PO3TISAHYTO SIK CBOEPIAHUHN ICHUXOJOTTUHHM
THCTpYMEHT 3a0e3IeueHHsI JIIOAMHOK BJIACHOI €(PEKTHBHOI KUTTEISIBLHOCTI, TOMY
BiH OpraHi3oBaHUN OCOOJMBHM UYHMHOM, a HE ICHY€ HIOM BiIipBaHO BiJ COILIQIBHOI
aKTUBHOCTI cy0’ekTa. [Ipy 11bOMy aKTHBHICTH 1HJMBIJA, HOTO MO3UIlISA CY0’ €KTHOCTI
I10 BIJTHOIIIEHHIO JI0 COIIYMY BHSBIISIE€THCS HE TIILKH i HE CTIILKU B TiM, IO JIFOAMHA
poOUTH BHECOK B JCIIO 3arajbHE, IHTETPAIbHO-COIlyMHE, a B TOMY, IO 1HIWBIA
3/IaTeH 103a OE3MOCEPETHBOTO Y3TOKEHHS 3 yCiMa TPEICTABHUKAMU CBOTO COIIyMY
CTBOPIOBATH BJIACHY CHCTEMY CMOCOOIB B3a€MOJIli 3 IHIIMMU JIFOAMHU, TaK 3BAHUM
COIlIaJIbHO 3YMOBJICHUM 1HTepHOpeTaliiHuii Komruiekc. HarosoiieHo, 10 Takuii
X1 10 PO3B’SI3aHHSI CYTHOCTI COLIIAJIBHOTO 1HTENEKTY € OCOOIMBO BAXJIUBUM ISl
MeJJaroriYHol MPaKTUKH.

Knrwouoei cnoea: couianbHUN 1HTEJEKT, MeAaroriyHa MpakTUKa, MeJaroriyia
TISUIBHICTB, TNpodeciiiHa MisUTbHICTh, TpodeciiiHe 3pOoCTaHHS, 1HTEpIpeTaliiHuR
KOMIUICKC, €MIIaTis, TeJaroriyia CoLiaJIbHO-TIEPLUENTHBHA CTEPEOTHUITI3allis,
byHKII0HATBHA TPOAYKTUBHICTD, ICUXOJIOT1YHA MTPOTyKTUBHICTD.

NBamkeBuu Iayapa 3eHOHOBHY, JOKTOP MCUXOJIOTHYECKUX HAYK, JOIICHT,
npodeccop Kadeapsl OOMEH IICHXOJOTHM M IICHXOAUArHOCTHKH POBEHCKOIo
roCyJapCTBEHHOTO TyMaHUTapHOTro yHuBepcurera (PoBHo, Ykpanna)

IMpumauvok Jlwoamuiaa JleoHTbeBHA, KaHIWIAT TNEJArOrMYECKUX HAYK,
JIOIIEHT, JOLEHT Kadeaphl 310pOBbs YeIOBEKA U PU3NUECKON peadbmiuTaiuu Y 4eOHo
HAyYHOTO WHCTUTYTa 37paBOOXpaHeHHS HammoHaTsHOTO YHHBEpPCHUTETa BOJIHOTO
XO0351UCTBa U pHrpoaononb3oBanus (PoBHo, Ykpanna)

PASBUTHUE COIIMAJIBHOI'O UHTEJUIEKTA JIMYHOCTU B
HNAPAJIUT'ME ITPOPECCHOHAJIBHOI'O CTAHOBJIEHUSA
Annomauus

B crarbe ua€T peds 0 colMaibHOM MHTEIICKTE M €r0 POJIM B MEAarornuecKou
nestenbHocTH. [locenHIon mpoaHaaIu3upPOBaHO B aCEKTE €€ MPOU3BOUTEILHOCTH,
3G (HEKTUBHOCTH U yCIOBUW onTumusamuu. [Ipy >TOM  OTMEYeHO, 4UYTO B
MEJaroruuecKoil JeAaTeIbHOCTH MOHSATHE «IIPOU3BOJUTEIBLHOCTE» pPAacCMaTPUBACTCS
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C JBYX MO3UIMUHI: KaK (PyHKIMOHAJIbHAS W MCHUXOJIOTMYECKasi MPOU3BOJIUTEIbHOCTD.
OYHKIIMOHAIbHBIMU TPOJIYKTAaMHU JAESITENIbHOCTU TEeAarora MOXHO CYUTaTh 4YETKO
BBICTPOCHHYIO CHCTEMY JHUJAKTHMUYECKMX METOJOB U  NpUEMOB, 0a30BBIMU
aKTyajqu3aToOpaMH  KOTOPBIX  SBJISIFOTCS. ~ KOMMYHHUKATHBHBIC YMEHHS, a
IICUXOJIOTMYECKUMHU — HOBOOOPA30BaHUs JTMYHOCTH YUEHHKA, YPOBEHb COLIMAJIbHOU
alaliTUBHOCTH, CLIOCOOCTBYIOIIME CTAHOBJICHUIO COL[UAIBHOTO HMHTEJUIEKTA.

OTMeyeHo, 4YTO B  TIPOIIECCE  OCYIIECTBICHHS  TPOodecCHOHATHHOM
JeSITEIbHOCTH  TPOSIBIISICTCSl TEHJCHIMS OTOOpa)kaTh OOBEKT MO3HAHUA C YUYETOM
MHOTHX [O3MIHIA, YTO BHOCIEACTBUU OKA3BIBAETCS BHE ATOM AECATENBHOCTBIO WU
NEPEXOAUT B MPO(ECCHOHATBHYIO NPHUBBIUKY, U 3TO CBHUJIETEIBCTBYET O BBICOKOM
YPOBHE Pa3BUTHsI COLMUATIBHOIO UHTEIJIEKTA.

OnpeneneHo, 4YTO NPOU3BOAMUTEIBLHOCTh IE€IarOTUYECKON JIeATeIbHOCTH
HaMpsIMYIO 3aBUCHUT OT 3(P(EKTUBHOCTH MO3HAHMS MEAAroroM JIMYHOCTH Yy4alluxcs,
TO €CTh — COIMAJIbHO-NEPIENTUBHBIX OCOOCHHOCTEH Kak YYuTels, TaKk M
IIKOJIBHUKOB. OTMEUEHO, 4TO COLMAJbHBIA WMHTEJUIEKT IEAarora akTyaln3upyeTcs
Onmarojapsi MexaHU3MaM TO3HAHUS IENaroroM JUYHOCTH yuamerocs. OaHuM u3
TaKMX MEXaHM3MOB  SBJSIETCS  IE€JArorudeckas COLUMAJbHO  INEpLENTUBHAsS
CTEPEOTUITN3ALIUS.

B cratee ykazaHO, 4TO BaXKHYIO pOJIb JUIS NpoLEcca MO3HaHUS I1e€1arorom
JUYHOCTH YYE€HHKA WUIPAET CHOCOOHOCTh YUYHUTENs K CONEPEKUBAHUIO, TO €CTh —
AMIATUS, YTO, C OJHON CTOPOHBI, MOBBIIIAET aJ€KBATHOCTh BOCHPHATHS I€Jarorom
IIKOJIbBHUKOB, @, C JPYroll CTOPOHBI, BIMSAET Ha YCTaHOBJIEHUE 3()PEKTUBHBIX,
MOJIOXKUTENIbHBIX KOHTAKTOB C Yy4YeHHKamMu. VHBIMH cClOBaMHM, B  Ipolecce
NeJaroruuecko  JesATeNbHOCTH  AMIATusi  o0ecreyuMBaeT  Mepexoa  OT
MOHOJIOTUYECKON (CYyOBEKT-OOBEKTHOM) K JUATOrH4eckoil (CyObeKT-CyObeKTHOI)
CTpaTeTuu MEXJIMYHOCTHOTO B3auMozeicTBusA. C MO3ULIMA JTMAJIOTUYECKOTO
COJIEp KaHUST MEKIIMYHOCTHOT'O B3aMMOJICUCTBHS SMIIATHUsI 0OeCieunBaeT OCO3HAHUE
Y MOHUMAaHUE MEepPEKUBAHUN ydaluxcs. B CBsI3U € 3TUM B MPOIECCE JUYHOCTHOTO
Pa3BUTHSl OMIIATUMHBIC TIEPEKUBAHUS  (QOPMUPYIOTCS KaK  SMOIMOHAJIbHBIE
KOTHUTUBHBIE CHCTEMbI, B CTPYKTYPHBIX CX€MaxX KOTOPbIX HauOoyiee CIOXKHBIE
(bOpMBbI SMIIATUHN OMOCPEIOBAHBI 3HAHUEM.

CouuanbHbplii HMHTEUIEKT HHJMBHJIA PACCMOTPEHO KaK CBOEOOpa3HbII
NICUXOJIOTUYECKU  MHCTPYMEHT  OOECIEUYEHHs  YEJIOBEKOM  COOCTBEHHOM
3 PeKTUBHON KU3HEEATEIBHOCTH, TOATOMY OH UMEET 0COOYI0 OpraHu3aIuio, a He
CYILLIECTBYET Kak Obl B OTPbIBE OT COLMAJIBHON akTHMBHOCTH cyObekrta. [Ipum sTom
aKTUBHOCTh WHJIMBHJIA, €r0 TMO3HIMS CyOBEKTHOCTH IO OTHOLIEHUIO K COLIMYMY
NPOSABIISIETCSI HE TOJBKO M HE CTOJBKO B TOM, YTO YEJOBEK JENaeT BKJIAJ B HEYTO
oOuiee, HHTErPAIbHO-COLIMYMHOE, a B TOM, YTO HWHJUBUJl CIOCOOEH BHE
HEIMOCPEACTBEHHOTO COTJIACOBAHUS CO BCEMM NPEACTABUTEIIMH CBOErO COLIMyMa
cO3/1aBaTh COOCTBEHHYIO CHCTEMY CIIOCOOOB B3aMMOJEHCTBUS C APYTHUMH JIOJbMHU,
TaK Ha3bIBAEMBIM COLMAIBLHO OOYCIIOBIEHHBIM HHTEPIPETAIMOHHBIA KOMILIEKC.
OTME4eHO, 4TO TakOM MOAXOJ K PELICHHIO CYLHIHOCTH COLMAIbHOIO HMHTEJUIEKTa
SIBJISIETCS] OCOOCHHO Ba)KHBIM JIJISI I€IarOrMueCKOM MPaKTUKH.

Kniouegvlie cnosa: couuanbHblA HMHTEIUIEKT, IEJAaroruyeckas IpakTHKa,
nejaroruyeckas NEeSATENbHOCTb, npodeccuoHambHas
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ACATCIBHOCTD, HpO(I)eCCI/IOHaJ]BHOC CTaHOBJICHHC, I/IHTCpHpeTaHI/IOHHHﬁ KOMIIJICKC,
OMIIaTHs, neagarorudccKas COIMAJIbHO-TICPLUCIITUBHAA CTCpCOTUIIN3AINA,
q)YHKHI/IOHaJIBHaH IMPOU3BOAUTCIIbBHOCTD, IICUXOJIOTNYICCKAA IIPOU3BOAUTCIIBHOCTD.

Problem’s statement and the actuality of the research. The research of
social intelligence from time to time was out of the sphere of the interests of
researchers. This state of affairs was largely due to failure, even in the case of
different attempts to determine the features of social intelligence, to show the
differences in the structure of social intelligence from academic or abstract point of
view. The difficulties faced by scholars were likely to be attributed comparing with
the peculiarities of psychological approaches that mostly captured attention either
according to cognitive or procedural aspects of social intelligence. It should also be
noted that empirical studies of social intelligence, had being taken place in foreign
psychology, were organized, above all, in the paradigm of a psychometric scientific
approach (despite the fact that scientific developments are rather well balanced and
within the limits of other theoretical approaches). So, the problem of social
intelligence, also its diagnostics are very actual nowadays.

The purpose of the research. In this article we’ve to analyze nature of social
intelligence of the person, to describe cognitive-verbal methods of diagnostics of
social intelligence, to show a test method to diagnostic the level of the development
of social intelligence, to propose our own definition of social intelligence of the
person, to describe the empiric research and to analyze the results of the
development of social intelligence of teachers of primary school.

Presenting the material of the research. Consequently, some researchers, for
example R.Thorndike [15], actualized the multidimensional nature of social
intelligence. However, in empirical researches of social intelligence, attention was
paid, first of all, to the cognitive aspects of social intelligence, such as social
perception (in his researches R. Thorndike sometimes uses “social intelligence” and
“social perception” as synonyms). In order to determine other cognitive
characteristics of social intelligence, scientists relied, as a rule, on the results
of verbal measurement procedures. The assessment of the same constitutional
aspects associated with social intelligence was also carried out by using verbal
psychodiagnostic methods (for example, by using self-report).

In the 1980’s other researches — M.Ford and M.Tisak [9] — noted that for the
complex description of social intelligence scientists would use one of three criteria,
such as: 1) the ability to decode social information; 2) the effectiveness or
adaptability of social behavior (illustrative subject-subject constructs are so
called “behavioral outcomes”, for the explication of which, above all, we need social
and cognitive skills); 3) any social skill that can be measured. These criteria, in turn,
have been reflected in the methods used to diagnostics of social intelligence. Such
methods are: cognitive-verbal, behavioral and non-verbal.

Now we’d like to describe cognitive-verbal methods of diagnostics of social
intelligence. Diagnostics of social intelligence is usually carried out using traditional
test methods that also determine so called “general intellectual level of the person”
(IQ in tests). However, additional methods are also used to help identify individual
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peculiarities of social intelligence. One of the first and most well-known method
which was used to diagnostic the level of the development of the person’s social
intelligence had been a test, developed by George Washington (GWSIT). It consists
of a number of subtasks that assess critical decisions made by a person in social
interaction situations, determine the mental state of a person after performing test
tasks, assess the degree of remembering names and people, the behavior of the
person, also sense of humor. The last criteria in this test was the most important.

According to the Model of Intelligence of J.Guilford [10], M. O’Sullivan and
J.Guilford [14], D.Day [8] developed a test method to diagnostic the level of the
development of social intelligence. These tests were used to determine the
effectiveness of cognitive activity of people, which scientists defined as the ability to
evaluate events and situations critically in a great degree. These tests revealed the
ability of the person to recognize external social signals, including facial expression,
change of intonation, posture, facial expressions and gestures. Having examined three
hundred and six students of high school, M. O’Sullivan and J.Guilford proved that
the data determining the level of the development of social intelligence differed
significantly from the assessment corresponding to the level of abstract cognitive
abilities. However, at the stage of conducting additional empirical studies, totally
opposite results were obtained.

Similar experiments were conducted by a group of scientists led by H.Smith
[13]. Researchers have used various methods to determine the level of the
development of social intelligence and showed different ways to assess the level of
academic intelligence of the person (as respondents in the experiment involved
students). The level of the development of academic intelligence was determined by
the scale of life experience proposed by the Shipley-Hartford Institute. At the same
time verbal and abstract interpretations were assessed, as well as the subscale of the
vocabulary volume “WAIS-R”. Diagnostics of the level of the development of social
intelligence envisaged the usage of four tests of determining social intelligence and
providing factor analysis for the evaluation of results described by researchers;
assessment of social skills (emotional expression, emotional sensitivity, emotional
control, social expression, social control, etc.); test for the evaluation of implicit
ethical skills assessing the adequacy of person’s behavior in social situations of
interpersonal interaction.

Similar results on the usage of methods for diagnostics of social intelligence
were obtained by M.Karnes [11] and D.Keating [12]. For example, M.Karnes used
the “Social Intuition Test” developed by him, the essence of the tasks of which were
following: people are asked to evaluate problem situations and choose the best, to
their opinion, four alternative descriptions of each situation. In the experiments of
M.Karnes he also used the “Test of determination of the result”, which was based on
the theory of moral development of L.Kolberg. As a criterion for better diagnostics
M.Karnes applied the index of social maturity based on self assessment of the
effectiveness of individual social presentation of himselt/herself.

However, the scientist did not find a positive correlation between the data of
social intelligence. The results of factor analysis confirmed that the level of
the development of social intelligence according to the basic characteristics differed
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from the level of the development of academic intelligence. All measurements made
by M.Karnes [11] and H.Smith [13] were oriented on a verbal principle of
diagnostics of social intelligence. The latter led to the inability to determine the
difference between levels of the development of abstract and social intelligence.

According to these conclusions of scientists we are sure that the development
of social intelligence can take a place only in the paradigm of professional grows of
the person, in the sphere of his/her professional activity. In our research as
respondents we’d like to take teachers of secondary schools. We’ll try to explain our
position. So, speaking about social intelligence and the role of the latter in teaching
activities, the latter should be analyzed in terms of the impact on its productivity,
efficiency and conditions of optimization. It should be noted that in the pedagogical
activity the concept of “productivity” is considered from the point of view of two
positions: functional and psychological productivity. The functional productivity of
the teacher’s activity is as a clearly constructed system of didactic methods and
techniques, the basic updating of which are communicative skills. In such a way
psychological productivity is the newness of the personality of a student, the level of
his/her social adaptation that will contribute to the process of the development of
social intelligence.

Also, in the process of professional activity, the tendency is to reflect the
object of cognition from many positions, which subsequently manifests itself outside
of this activity and becomes a professional habit, indicating a high level of the
development of social intelligence. Thus, O.Kukosyan [6, p. 100—113] established
the dependence of knowledge by the teacher of other people, depending on the
length of service and age, and this dependence manifests itself both on figurative and
conceptual levels. So, the scientist identified professional standards and stereotypes
of knowledge of a teacher according to other people.

Taking into account the specifics of each particular object, pedagogical
activity 1s built upon the laws of communication. In any classifications the structure
of communication in the foreground appears its cognitive aspect, which
largely determines the productivity of teaching activities. Thus, S.Kondratieva [5]
revealed the regularities of the influence of the level of productivity on the
understanding of the behavior of the partner in communication, which indicates the
actualization of social intelligence. Scientists found that teachers with a low level of
pedagogical activity can only perceive external manifestations of the communication
of partners, also their behavior without analyzing its goals and motives. However,
teachers with a high level of productivity of pedagogical activities can understand
the deep essence of the personality-integrational properties of the person, identifying
the goals and motives of his/her behavior.

Consequently, the productivity of teaching activity directly depends on the
effectiveness of the knowledge of a teacher on the personality of students, that is,
depends on socio-perceptual peculiarities of both — a teacher and schoolchildren.

To our mind, social intelligence of a teacher is updated due to the mechanisms
of knowledge of a teacher the students’ personal qualities and characteristics. One of
such mechanisms is pedagogical social-perceptual stereotyping. For the first time
this mechanism was investigated in the experiments of B.Ananiev [1], in which
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positive and negative stereotyping of the students’ personal qualities and
characteristics were determined. Also, B.Ananiev identified the influence of
evaluative standard stereotypes on social-perceptual stereotyping. It was proved that
the negative influence on interpersonal interaction in the pedagogical process had
stereotypes that were taking into account an absolute, unchanging character, but for
each teacher there were subjective evaluative stereotypes and the teacher focused on
their content for the purpose of the actual subjective assessment of the student’s
personality. Then subsequently, this mechanism of pedagogical activity will
facilitate the study of personal qualities and characteristics from a professional point
of view. In turn, all this indicates a significant level of the development of social
intelligence of a teacher.

Also, a very important role for the process of studying by a teacher the person
of a student takes the teacher’s ability to empathy, which, on the one hand, increases
the adequacy of a teacher’s perception on schoolchildren, and, on the other
hand, affects the establishment of effective, positive contacts with students. In other
words, in the process of pedagogical activity empathy provides a transition from the
monologue (subject-object) to the dialogic (subject-subject) strategy of interpersonal
interaction. From the standpoint of the dialogic content of interpersonal interaction
empathy provides awareness and understanding of students’ experience, therefore,
empathy can be considered as a purely emotional phenomenon. In this case G.Ball
noted [2] that in the process of mental development empathic experience is formed
as emotional cognitive systems, in structural schemes of which the most complex
forms of empathy were mediated by knowledge.

So, taking into account the researches done by M.Smulson [7], L.Zasekina [4]
we think that social intelligence of the person is a kind of psychological instrument
for providing a person with his/her own effective life, therefore, he/she is organized
in a special way, but not as if it is separated from the social activity of the subject. In
this case, the activity of the person, his/her position of subjectivity in relation to the
society appears not only and not so much that the person contributes to a somewhat
general, integral and social, but that the person is able to outside the direct
coordination with all representatives of the society to create its own system of ways
of interaction with other people, so-called socially determined interpretation
complex. Such approach has to solve the essence of social intelligence and it is
particularly important for pedagogical practice. Indeed, in the structure of the person
social intelligence already has a certain repertoire of stereotypical methods,
techniques, means that allow the man to establish contact with other people and to
provide optimal interaction, even when, for example, cognitive empathy is reduced,
or if the subject is insufficiently developed his/her ability to generalize and
rationalize, or do not coincide with value orientations, moral and ethical guidance in
subjects of social interaction. Social intelligence allows a deeper understanding of
another person. At the same time, we predict that there is a certain set of basic
dynamic structures of social intelligence that allow a person to adequately and
empathically interact with other actors of social interaction.

We believe that, unlike to so-called “general” intelligence, social intelligence
of each person is oriented not only to the average social norms. Its norm is defined
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as the process of orientation to the social, moral and ethical standards of a close to
human environment, and the opposite tendency is the desire of the person to occupy
his/her own place in the society, which makes it different for understanding the
subject valuable meaning, his/her own uniqueness. The contradiction between
stereotyping and individualization of social intelligence is so called activator of its
formation and development. From the psychological point of view, the difference
between stereotyping and individualization of social intelligence is not absolute.
Based on different examples of a real life, one can argue about some “opium” in the
ratio of stereotyped and unique sense. In this case when the balance moves towards
stereotypes, social intelligence of a person does not perform an adaptive function or
change, and social intelligence is almost not formed (we mean the low level of its
development). Also with the help of domination of unique content (or the adoption
of the person, uniqueness for giving individual decisions), the person demonstrates
valuable frames, cognition that he/she has acquired value, characterizing the
development of the person in the period of age crises, describing personal conflicts
or situations of cognitive dissonance.

Methods and methodical instrumentation of the research. At this stage of
the empirical research were participated 395 teachers of secondary schools of
different regions of Ukraine and 8 directors of these schools. At the beginning of the
research we formulated the hypotheses that the level of the development of social
intelligence of the teacher of secondary school will depend on the professional
category (which he/she has; the category will show the degree of professionalisms of
the teacher), the type of discipline of this teacher (to which cycle of disciplines
belongs this or that subject), and (it i1s the main) from the psychological type of the
personality and from the gender characteristics of the person. For the convenience of
describing the results of the research (hence the description of those results that have
or do not have a statistically significant difference among representatives of different
groups), all respondents were distributed by large and small experimental groups. So,
when the results of respondents within a single large experimental group had a
statistically significant difference, they were described separately, taking into
account their formation within small groups; in the case when there was no such
difference, the results of all respondents were described in the paradigm of one large
specially formed group. In such a way, all 403 respondents were divided into the
following groups:

1) S group — 103 teachers of the III-d and the II-d categories (professional
experience is from 5 to 10 years, the age is up to 30 years). This group includes: 56
teachers of secondary schools Ne 5, Ne 15 of Rivne town, 23 teachers of Shpanivska
and Alexandria secondary schools of Rivne region, 24 teachers of secondary schools
No 45, Ne 96 of Odessa city. In turn, all teachers of this group were divided into
subgroups, depending on the discipline they teach:

- S1 group includes 34 primary school teachers (of which 4 teachers are men
and 30 ones are women);

- S2 group includes 35 teachers of teenagers who teach the natural sciences
and humanities (of which 17 teachers are men and 18 ones are women);
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- S3 group includes 34 teachers of senior pupils of the physical and
mathematical cycle (of which 17 teachers are men and 17 ones are women);

2) N group includes 108 teachers of the I-st category (professional experience
is from 10 to 15 years, the age is from 30 to 35 years), among them there are 47
teachers of secondary schools Ne 5, Ne 15 of Rivne town, 30 teachers of Shpanivska
and Alexandria secondary schools of Rivne region, 31 teacher of secondary schools
No 45, Ne 96 of Odessa city. Teachers of N group were divided into such micro-
groups:

- N1 group includes 39 primary school teachers (all of them are women);

- N2 group includes 37 teachers of teenagers who teach the natural sciences
and humanities (among them there are 17 men and 20 women);

- N3 group includes 32 teachers of senior pupils of the physical and
mathematical cycle (16 of them are men and 16 are women);

3) M group includes 110 teachers of the highest category (professional
experience is from 15 years and more, age is from 35 years old and elder); among
them there are 55 teachers of secondary schools Ne 5, Ne 15 of Rivne town, 22
teachers of Shpanivska and Alexandria secondary schools of Rivne region, 33
teachers of secondary schools Ne 45, Ne 96 of Odessa city. Teachers of M group were
divided into such micro-groups:

- M1 group includes 26 teachers of primary school (all of them are women);

- M2 group includes 42 teachers of teenagers who teach subjects of physical
mathematical cycle (there are 22 men and 20 women);

4) P group includes 74 teachers-methodists and eight directors of secondary
schools (their professional experience is 35-40 years, age is 40-47 years old), among
them there are 32 teachers of secondary schools Ne 5, Ne 15 of Rivne town, 13
teachers of Shpanivska and Alexandria secondary schools of Rivne region, 29
teachers of secondary schools Ne 45, Ne 96 of Odessa city. This group also includes 8
directors of secondary schools (among them there are directors of schools, noted
above, and also the director of Zdolbuniv schools Ne 5, 7 of Rivne region). Teachers
of P group were divided into such micro-groups:

- P1 group includes 13 primary school teachers (all of them are women);

- P2 group includes 30 teachers of teenagers who teach the natural sciences
and humanities (among them there are 12 men and 18 women);

- P3 group includes 31 teachers of teenagers and senior pupils of the physical
and mathematical cycle (among them there are 15 men and 16 women);

- P4 group includes 8 directors of secondary schools (among them there are 4
men and also 4 women).

Distribution of teachers into groups and micro-groups was carried out using
the method of randomization (technology of pair design), which allowed us to
equalize the number of men and women in each micro-group (except for micro-
groups, which included primary school teachers, because there were no men among
this category of teachers). With the aim to diagnose the level of the development of
social intelligence of teachers we used the test of J.Guilford and M. O’Sullivan
“Research of Social Intelligence”, adapted by E.Myhailova [3].
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At this article we’ll describe the results obtained by us at first stage of our
experiment. So, we’ll analyze the results of the development of social intelligence of
teachers of primary school.

The results of the research and their discussion. The teachers of the primary
school have the high level of the development of the most significant skills and
qualities of a teacher, which promote the implementation of optimal contacts in the
team: respect for other people, humane and tactful attitude towards them; knowledge
and understanding of individual characteristics of subordinates and colleagues in
well-organized work, dependence of their behavior on the characteristics of different
professional situations; the ability to be attentive and benevolent to the suggestions
and opinions of the subordinates, to consult with them in any cases; adequate
understanding of the inner world of another person, the manifestation of empathy in
the process of communication; openness, trust, sincerity in contacts with different
people; ability to understand the best spiritual and moral qualities of a person and to
rely on them in mutual relationships; knowledge of norms of managerial and
business ethics, ability to use them in specific situations of the professional activity;
the ability to influence the emotional attitude of a person, to improve his / her mood
with the help of humor, encouraging words and replicas; hardness and stiffness in
appropriate (in the opinion of the teacher) cases; a negative attitude to flattery,
sobbing, praise.

Teachers of primary school received rather high results for personal and
intellectual reflection. This is explained first of all by the fact that the essence of the
reflection lies in the fact that a person, referring to the past, as if restoring, re
reproducing his/her actions, thoughts, feelings, states — and, in such a way, explores,
cognizes and develops himself/herself. Perceiving the other, a person mentally puts
himself/herself onto his/her place, while, reproducing his/her actions, thoughts,
feelings, states — explores and teachers another person. This is a reflexion of a higher
level. Perceiving oneself with the eyes of another one, a person attributes to this
“another” certain expectations in relations to himself/herself. So, the teacher studies,
learns and develops relationships with others.

Analyzing the results of teachers of primary school according to intellectual
and personal reflection, we emphasize the cognitive content of the professional
thinking of these educators. Reflection, to our mind, is an active, thorough and
continuous analysis of people’s ideas and beliefs from the point of view on what
other consequences can lead to. Therefore, reflection inevitably manifests itself in
the process of communication, as in a case of primary school teachers it is a
condition and a mechanism of intercourse and effective communication. Reflection
determines such personal qualities of a partner as penetration, sensitivity, patience,
invaluable acceptance and understanding of another person.

Reflection gives the teacher the idea of how he/she is perceived as a partner in
the process of communication, allowing them to adjust their behavior based on this
presentation. Reflection ensures mutual understanding and coherence of the actions
of partners in the conditions of cooperating, joint activity. We tell about the
mechanism of “removal position”, that is a mechanism for entering the positions
“above” and “out” of this situation.
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Also pretty high results teachers of primary school had for empathy, which, in
our opinion, also greatly increased the results of the overall assessment of social
intelligence. Empathy is a sensation that transmits such a spiritual unity of the person
when one person is so imbued with feelings of another one who temporarily
identified himself/herself with an interlocutor, as even to mean dissolving in this
process. In this deep process there is a mutual understanding. The empathy of
teachers of primary school, in our opinion, correlates with extraversion, in addition,
the empathy of primary school teachers positively correlates with the female ability
of the psyche to get deep knowledge in any period of his/her life.

Thus, empathy as the ability to resonate emotionally on the experiences of
another person has a fairly high level of the development of teachers of primary
school, which has expanded their high results of social intelligence. The results of
personal qualities, professional skills of primary school teachers facilitate the
development of social intelligence of these teachers, were treated by the procedure of
factor analyses. As a result, three basic factors were obtained.

To the first, the most significant factor (72,34% of dispersion), which we
called “The factor of communicative competence, empathy and reflection”, with the
highest factor weight there were included such characteristics: ‘“the ability to
empathize” (0,83), “the ability to initiate a favorable moral climate for pedagogical
communication” (0,82), “expressive interactive skills” (0,78), “adequate
understanding of the inner world of the interlocutor, empathy in communication”
(0,78), “communicative abilities” (0,76), ‘“ability to self-examination and self
knowledge” (0,73), “expressive skills” (0,73), “qualities based on the principles of
professional ethics and etiquette (0,70), “personal reflection” (0,69) and others.

The second factor (21,05% of dispersion) was named by us as “Prognostic
abilities”, which included the following characteristics: “the ability to predict a
specific result of the activity” (0,63), “the ability to plan and to design” (0,60), “the
ability to lead the school team” (0,54), “the ability to predict the development of
inter-entity relationships, while using both verbal and non-verbal means, as well as
mechanisms of communicative influences — infection, persuasion, suggestion, etc.”
(0,53), “the ability to plan cognitive activity of students” (0,53), “the ability to
predict their own professional development and development of other people”
(0,50).

And, finally, the third factor (6,61% of dispersion) was called “Axiological
one”. It includes only three characteristics: “the value relation of the teacher to
himself/herself and the personality of the student” (0,51), “the system of personality
attitudes, the experience of interpersonal and professional communication and
interactions” (0,49), “the ability to organize business communication” (0,40).

Conclusions. Consequently, the factor analysis having been done by us and
the results we have made it possible to conclude that teachers of primary school have
a “high” or “above the average” level of the development of social intelligence
thatis largely ensured by the level of the development of communicative
competence, empathy (for example, its cognitive and predicative forms), and also
intellectual and personal reflection.
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The process of the development of social intelligence implies that the person
simultaneously finds something in the structure of his/her personality and in the
personality of others, both typical and unique. Unfortunately, this does not happen if
in the structure of social intelligence of a person there are not his/her own uniqueness
and stereotypeness.
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